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ABSTRACT

English-speaking anxiety is one of the most common psychological challenges
experienced by students learning English as a Foreign Language (EFL). It can
negatively affect students’ speaking performance, self-confidence, and
participation in classroom activities. Many students feel nervous, afraid of making
mistakes, and worried about being evaluated when they are required to speak
English. This study aimed to determine the levels of English-speaking anxiety and
identify the most dominant type of anxiety experienced by the tenth graders of
SMA Xaverius 2 Palembang. Quantitative research with a survey design was
conducted, the participants consisted of 120 tenth-grade students, and data were
collected using the Foreign Language Speaking Anxiety Questionnaire (FLSAQ)
adapted from Horwitz et al. (1986) and Saltan (2003). The findings indicated that
most students experienced a moderate level of English-speaking anxiety. A total
of 74 students (61.67%) were categorized as having a medium level of anxiety,
followed by 30 students (25.00%) with a high level of anxiety, and 16 students
(13.33%) with a low level of anxiety. Among the three types of English-speaking
anxiety, communication apprehension was identified as the most dominant type,
followed by fear of negative evaluation, while test anxiety was the least dominant.
These findings suggest that students were more anxious when communicating
orally in English than when taking speaking tests. Therefore, English teachers are
encouraged to create a supportive classroom environment and provide more
opportunities for speaking practice to help students reduce their anxiety and
improve their speaking confidence.

Keywords: English-Speaking Anxiety, Communication Apprehension, Fear of
Negative Evaluation, Test Anxiety, EFL Students
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1.1

CHAPTER 1

INTRODUCTION

This chapter presents the background, the problem, the objectives, and

the significances of study.

The Background of Study

English in Indonesian is recognized as a foreign language of paramount
importance, taught as a compulsory subject from elementary through university
levels (Kementerian Pendidikan, Kebudayaan, Riset dan Teknologi, 2024).
English is no longer just a subject in the school curriculum; it is a vital tool for
navigating the 21st century. English serves as the primary medium of
communication in diplomacy, international business, higher education,
scientific research, technology, and global media (Crystal, 2003, Sharma, 2021,
Mabhapatra & Pradhan, 2022)

In order to achieve English proficiency, the learners must master four
fundamental language skills namely listening, reading, writing, and speaking.
English language teaching emphasizes not only receptive skills (reading and
listening) but also productive competencies especially speaking as central to
communicative competence (Richards & Rodger, 2014; Irma, 2021; &
Moncerrate, 2022). It enables the students to express their ideas clearly,
communicate effectively with others, and build confidence in various social
and academic situations. Therefore, it is crucial for the students in many non-

English-Speaking countries, including Indonesia.



According to (Thornbury 2017; Bilak & Henrietta, 2024; Moore &
Anderson 2025), speaking is defined as a real-time language production
process that simultaneously integrates phonological, lexical, grammatical, and
pragmatic knowledge in response to dynamic social and communicative
demands. Speaking as an interactive process of constructing meaning that
involves producing, receiving, and processing information (Burns & Joyce,
1997, Pakula, 2019 & Mart, 2020). It is precisely this combination of real-time
cognitive demand and social exposure that makes speaking the most complex
and challenging of the four language skills for EFL learners (Ur, 2024).

In addition, the effective speaking skills allow students to articulate
their thoughts, engage in spontaneous negotiations, and demonstrate their
overall communicative competence in real-world scenarios. Speaking is often
considered as the most challenging for English Leaners as a Foreign Language
(EFL) because it demands real-time processing and performance under social
evaluation. The acquisition of speaking skills has long been recognized as a
vital component of foreign language teaching and learning (Nazara, 2011 &
Akhter, 2021).

Thus, the students must master speaking skills because oral
communication represents the most visible indicator of language proficiency.
In academic settings, speaking enables learners to participate in discussions,
deliver presentations, and engage in collaborative learning activities.

In the context of English language teaching, speaking tasks in the
classroom as the primary for oral language practice to develop these sub-skills.

Speaking tasks are structured activities designed to engage learners in



meaningful: oral communication, ranging from controlled exercises to more
open-ended interactive activities, role-plays, oral presentations, group
discussions, debates, storytelling, information-gap activities, and question-and-
answer sessions (Nunan, 2004; Chami, 2022; Abdelbaki, 2025)

The researcher conducted observation and interview at SMA Xaverius
2 Palembang on March 30%, 2026, involving the tenth-grade students. Based
on preliminary observations and general phenomena, students at this school are
frequently required to perform speaking tasks such as presentations and oral
discussions. Many students appear to exhibit signs of discomfort, reluctance,
and nervousness when asked to speak in English in front of their peers or
teachers. This suggests that many the tenth-grade students still experience
difficulties in performing speaking tasks, possibly due to speaking anxiety.

Many students experience anxiety, nervousness, or fear of making
mistakes when asked to speak in front of the class (Saputra, 2022; Alazeer &
Ahmed, 2023). According to (Occhipinti, 2009; Azhari, 2020; Dou & Chouli ,
2021 & Jakovina, 2024), that foreign language class can make students become
more anxious rather than any other class.

Students' reluctance is further intensified by audience-related
inhibitions: the presence of peers as simultaneous evaluators creates conditions
of social exposure that dramatically amplify the psychological stakes of
speaking. Pertiwi and Purnama (2021) found that the fear of being laughed at
by classmates was the most commonly self-reported reason for oral
participation avoidance among Indonesian senior high school students,

followed by concerns about grammatical errors and lexical inadequacy.



Additionally insufficient classroom speaking time, a structural feature of large
Indonesian secondary school classes limits the frequency and quality of
speaking practice, preventing learners from developing the automaticity and
confidence necessary for fluent, low-anxiety oral performance. One
psychological factor affecting speaking performance is speaking anxiety. This
anxiety can cause students to lack confidence, avoid speaking or perform
poorly in speaking activities.

Speaking anxiety is a prevalent phenomenon in English as a Foreign
Language (EFL) education, characterized by apprehension and nervousness
that impede oral communication skills. This issue arises from learners' fear of
negative evaluation, inadequate proficiency, and cultural differences in
language use, often leading to reduced participation and performance in
speaking tasks. According to (Horwitz et al., 1986; Alnefaie, 2024; Wang &
Lin, 2025) Foreign Language Classroom Anxiety Scale (FLCAS) is a distinct
complex of self-perceptions, beliefs, and feelings that arise from the
uniqueness of the language learning process, which often hinders students from
achieving their full potential. According to Zahari and Nurcholis (2025),
speaking anxiety affects the students even outside the classroom. When
students feel very anxious, they find it hard to work together with their friends,
join in class discussions, and explain their ideas clearly. This creates a bad
cycle where students lose their self-confidence and become even more afraid.
In the long run, this problem can hurt their school grades and make it difficult

for them to find jobs in the future.



The previous research done the research in theme students speaking
anxiety related research by Zhang (2024), entitled Survey on English-Speaking
Anxiety of English Majors and Analysis of Teaching Countermeasures found
that oral expression in English, the majority of respondents demonstrated a
strong ability to communicate fluently and accurately. The most frequently
selected rating was 5 out of 6, chosen by 26.25% of participants. At the other
of the scale, only a minimal proportion (2.5%) reported being completely
unable to express themselves in spoken English.

Most respondents clustered around the mid-to-high range of 3 to 6
points, with scores of 4 and 5 being the most common, representing 23.75%
and 26.25% of valid responses respectively. Overall, these findings suggest that
the vast majority of participants possess a reasonably strong command of
spoken English expression, though a small subset of individuals would still
benefit from additional practice and development in this area. English major
college students often feel anxious when learning to speak English.

This is mostly because the students do not have enough cultural
knowledge, the students lack confidence in their speaking ability, and the
students do not know the right ways and methods to practice speaking English.
To help these students improve, the students should focus on learning more
about English-speaking cultures, build up their confidence and interest in
speaking English, and practice speaking English as often as possible. By doing
these things, students would be able to speak English more comfortably and

effectively.



The second research was conducted by Zahari and Nurcholis (2025),
entitled The Anxiety in English Foreign Language Speaking Class The Case of
The Seventh Semester Students at Universitas Muhammadiyah Bengkulu. The
results of this research showed that 70% of the participants experienced high
levels of speaking anxiety, with the overall mean anxiety score at 3.45 on a 5-
point Likert scale. Indicating a moderate level of speaking anxiety among the
students. When broken down by dimension, the fear of negative evaluation
recorded the highest mean score (M=3.75), meaning students were most
worried about how others judged their speaking ability. The communication
apprehension came second (M=3.60), it reflects students' uneasiness about
their ability to communicate effectively. Test anxiety recorded the lowest score
(M=3.10), suggesting that exam-related anxiety was less of a concern
compared to the other two dimensions.

Next, Istigomah (2019), with entitled 4 Survey of Foreign Language
Speaking Anxiety in Conversation Classes, revealed that all three factors of
speaking anxiety were present among the participants. Fear of Negative
Evaluation emerged as the highest factor (Mean = 3.11, Std. Deviation = 0.13),
followed by Communication Apprehension (Mean = 3.07, Std. Deviation =
0.09), and Test Anxiety as the lowest (Mean = 2.72, Std. Deviation = 0.08).
The item with the highest score under Communication Apprehension was CA-
7, "I feel nervous while speaking English with native speakers" (Mean = 3.4),
while the highest item under Test Anxiety was TA-11, "I can feel my heart

pounding when I am going to be called on in English classes" (Mean = 2.83),



and the highest item under Fear of Negative Evaluation was FNE-12, "I always
feel that the other students speak English better than I do" (Mean = 3.46).

The last research the research by Najiha (2021), entitled An Analysis of
Students’ Speaking Anxiety in English Classroom at SMAN 2 Siak Hulu,
revealed that the majority of students (38%) were categorized as Mildly
Anxious, while 32% were Anxious, 18% Very Anxious, and 12% Relaxed. In
terms of anxiety types, Communication Apprehension was the most dominant
factor (79%), followed by Fear of Negative Evaluation (68%) and Test Anxiety
(65%). Students reported feeling nervous when speaking without preparation,
being afraid that classmates would laugh at them, and worrying about teacher
corrections.

This research bridges the gap by providing localized data on early senior
high school students (tenth graders) in a formal Indonesian academic setting,
specifically focusing on the anxiety triggered by productive speaking tasks
rather than general language learning.

Based on the explanation above, the researcher intends to conduct survey
research entitled “A Survey on The Tenth Graders English-Speaking Anxiety
at SMA Xaverius 2 Palembang”. This study aimed to identify the levels of
speaking anxiety experienced by the tenth grades students and investigated
which types of speaking anxiety was mostly experienced by the tenth graders

of SMA Xaverius 2 Palembang.



1.2 The Problem of Study

1.2.1 The Limitation of the Study

Based on the background elaborated above, this study was limited to
explore the English-speaking anxiety by the tenth graders at SMA Xaverius 2

Palembang.

1.2.2 The Formulations of Problems

Referring on the limitation of the study above, this study was addressed to
seek the answers the following research problems:

1. What was the levels of English-speaking anxiety which perceived by the
tenth graders of SMA Xaverius 2 Palembang?

2. Which types of English-speaking anxiety was mostly experienced by the

tenth graders of SMA Xaverius 2 Palembang?

1.3 The Objectives of Study

The objectives of this study were as follows:
1. To determine the levels of English-speaking anxiety which perceived by
the tenth graders of SMA Xaverius 2 Palembang.
2. To identify the types of English-speaking anxiety which was most
frequently experienced by the tenth graders of SMA Xaverius 2

Palembang.

1.4 The Significances of Study

The findings of this study are expected to provide meaningful

contribution both theoretically and practically, as outlined below:



1.4.1

1.4.2

1.4.3

1.4.4

For the English Teachers

The results of study provide the teachers at SMA Xaverius 2
Palembang with a clear understanding of their students' psychological states.
By understanding the types of anxiety, teachers can adjust their pedagogical
approaches, design more supportive speaking tasks, and create a "low-

anxiety" classroom atmosphere that encourages students to speak more freely.

For the Students

This study aims to help the students become more aware of their own
anxiety levels. By recognizing that their silence is often a result of
psychological factors rather than a lack of intelligence, students can begin to
build self-confidence and develop the personal strategies to manage their

communication apprehension.

For the Writer

This study provides the researcher with valuable experience in
conducting educational research in language learning. The findings
contributed to the researcher’s understanding of EFL speaking pedagogy.
For Other Researchers

This study can be used as a comparative source or a starting point for

further research, perhaps focusing on qualitative methods to explore the deeper

"why" behind the anxiety levels found in this survey.



REFERENCES

Abdelbaki, S. (2025). Exploring the Role of Interpersonal Intelligence in
Enhancing  Pupils’  English  Speaking  Skill:  Perceptions  and
Challenges (Doctoral dissertation, University of Biskra).

Akhter, S. (2021). Exploring the significance of speaking skill for EFL
learners. sjesr, 4(3), 1-9.

Novianty, C. E. (2024). An Analysis Of Transactional And Interactional English
Speaking Used By Working Students In The Work Environment. Elsa, 4(2),
12-25.

Alazeer, A. N. M., & Ahmed, Z. A. (2023). Students’ speaking anxiety in EFL
classroom. International Journal of English Literature and Social
Sciences, 8(2), 100-107.

Alnefaie, A. O. (2024). Navigating Foreign Language Anxiety in Saudi
Classrooms: Examining Classroom Environment, Teacher Strategies, and
Learner Perspectives (Doctoral dissertation, Old Dominion University).

Arifin, A. A. A., Malihah, N., & Nabella, A. C. R. (2025). Factors Of EFL
Students’ language anxiety in English learning. Jurnal Teknologi

Pendidikan: Jurnal Penelitian Dan Pengembangan Pembelajaran, 10(2),
304. https://doi.org/10.33394/jtp.v1012.14480

Aulia, M. P, Lengkanawati, N. S, Rodliyah, R. S (2020) The Use of Pair Work to
Reduce Speaking Anxiety in an EFL Classroom. Atlantis Press.
https://doi.org/10.2991/assehr.k.200406.027

Azhari, H. (2020). An Analysis of Students’ Anxiety in Speaking Class Performance at
Eighth Grade of State Junior High School 4 Pekanbaru (Doctoral dissertation,
Universitas Islam Negeri Sultan Syarif Kasim Riau).

Bensalem, E. (2021). Classroom enjoyment and anxiety among Saudi
undergraduate EFL students: Does gender matter? Vigo International
Journal of Applied Linguistics, (18), 9-34.
https://doi.org/10.35869/VIAL.V0I118.3363

Bilak, H., & Henrietta, B. (2024). Developing students' speaking skills through
games.

Budiyanto, D., Manisah, M., & Ridho, M. R. (2024). The Utilization of Cake
Application in Strengthening English-Speaking Skills: Students’ Experience.
Journal International Inspire Education Technology, 3(1), 139-150.

Burns, A. and Joyce, H. (1997). Focus on speaking. Sydney: National Centre for
English Language Teaching and Research

53


https://doi.org/10.33394/jtp.v10i2.14480
https://doi.org/10.2991/assehr.k.200406.027
https://doi.org/10.35869/VIAL.V0I18.3363

Canale, M., & Swain, M. (1980). Theoretical Bases of Communicative
Approaches to Second Language Teaching and Testing. Applied Linguistics,
1, 1-47. http://dx.doi.org/10.1093/applin/I.1.1

Chami, K., & Boumediene, S. (2022). Developing EFL Timid learners' speaking
skill through wuseful strategies (Doctoral dissertation, Université Ibn
Khaldoun-Tiaret-).

Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in education
(8th ed.). Routledge.

Creswell, J. W. (2023). Reseacrh design: qualitative, quantitative, and mixed
methods approaches (6th ed.) SAGE Publications.

Crystal, D. (2003). English as a global language, second edition. In English as a
Global Language, Second Edition.
https://doi.org/10.1017/CBO9781139196970

Dou, A., & Chouli, A. (2021). Sources and Levels of Foreign Language Teaching
Anxiety among Pre-Service and In-Service Algerian EFL Teachers. Journal
of Studies in Language, Culture and Society (JSLCS), 4(2), 103-114.

Erza Kurnia Zahari, & Ivan Achmad Nurcholis. (2025). The anxiety in English
foreign language speaking class the case of seventh semester students at

Universitas Muhammadiyah Bengkulu. Indonesian Journal Of Education,
2(1), 10-16. https://doi.org/10.71417/ije.v2i1.217

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2. (2012). How to design and
evaluate research In education (8th ed.). New York: Mc Graw HIII.

Ghaffar, A., Langlois, E. V., Rasanathan, K., Peterson, S., Adedokun, L., & Tran,
N. T. (2017). Strengthening health systems through embedded research.
Bulletin  of the World  Health  Organization, 95(2), 87.
https://doi.org/10.2471/BLT.16.189126

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom
anxiety : The Modern Language Journal 70 (2).

Irma, 1. (2021). Challenges encountered by EFL teachers in teaching productive
and receptive skills at SMP 2 mattirobulu pinrang. Al-Iftah: Journal of
Islamic studies and society, 2(1), 133-158.

Istigomah, M. (2019). A survey of foreign language speaking anxiety in
conversation classes. Chemical Reviews 8 (5).

Jakovina, D. (2024). Speaking Anxiety among Adults Learning English in Foreign
Language Schools (Doctoral dissertation, Sveuciliste u Zagrebu, Sveuciliste
u Zagrebu, Filozofski fakultet, Odsjek za pedagogiju).

Kamengko, D. F. (2024). Empowering EFL students' oral proficiency: the impact
of role-playing in enhancing speaking skills. Elt worldwide: Journal Of

54


http://dx.doi.org/10.1093/applin/I.1.1
https://doi.org/10.1017/CBO9781139196970
https://doi.org/10.71417/ije.v2i1.217
https://doi.org/10.2471/BLT.16.189126

English  Language Teaching  Yupeoumenu:  Universitas  Negeri
Makassar, 11(2), 419.

Likert, R. (1932). A technique for the measurement of attitudes. Archives of
Psychology, 22(140), 1-55.

Maclntyre, P. D., & Gardner, R. C. (1994). The Subtle Effects of Language Anxiety
on Cognitive Processing in the Second Language. Language Learning, 44,
283-305.
http://dx.doi.org/10.1111/.1467-1770.1994.tb01103.x

Mahapatra, S. P., & Pradhan, J. (2022). The role of English as a global
language. Journal of Nonlinear Analysis and Optimization, 13(2).

Mart, C. T. (2020). Integrating Listening and Speaking Skills to Promote Speech
Production and Language Development. Mextesol Journal, 44(2), n2.

Menteri Pendidikan Nasional. (2024). Peraturan Menteri Pendidikan,
Kebudayaan, Riset dan Teknologi No 12 Tahun 2024

Moore, A., Garcia, L., & Anderson, A. (2025). Bridging Classroom Language
Learning and Real-World Communication: Practical Approaches to
Developing Functional Speaking Competence.

Mukminin, A, et.al (2019). They can speak English, Teaching contents through
English in a Bilingual school and policy recommendations. Qualitative
Report, 24(6), 1258—1274. https://doi.org/10.46743/2160-3715/2019.3580

Najiha, B. S. (2021). An Analysis of Students’ Speaking Anxiety in English
Classroom at SMAN 2 Siak Hulu. Jurnal Pendidikan, 12(2), 834.
https://doi.org/10.46313/1707-025-059-050

Nazara, S. (2011). Students’ Perception on EFL Speaking Skill Development. JET
(Journal of English Teaching), 1, 28-43.

Nunan, D. (2004). Task-Based Language Teaching. Cambridge: Cambridge
University Press.
https://doi.org/http://dx.doi.org/10.1017/CBO9780511667336

Nunan, D. (2015). Teaching English to speakers of other languages: An
introduction. Routledge.

Occhipinti, A. (2009). Foreign language anxiety in in-class speaking activities:
two learning contexts in comparison (Master’s thesis).

Pakula, H. M. (2019). Teaching speaking. Apples-Journal of Applied Language
Studies, 13(1), 95-111.

Richards, J.C. and Rodgers, T.S. (2014) Approaches and Methods in Language
Teaching. Cambridge University Press, Cambridge, England.

55


http://dx.doi.org/10.1111/j.1467-1770.1994.tb01103.x
https://doi.org/10.46743/2160-3715/2019.3580
https://doi.org/10.46313/1707-025-059-050
https://doi.org/http:/dx.doi.org/10.1017/CBO9780511667336

Rio Hanning Saputra. (2022). Students’ anxiety in speaking in front of the
class. 2022, 138-147. https://doi.org/10.18502/kss.v7i8.10732

Ronaghzadeh, S. (2020). Linguistic Authenciticy and Butlerian Performativity of
Suicide in Selected Plays of the 1990s (Doctoral dissertation, Middle East
Technical University (Turkey)).

Saltan, F. (2003). EFL speaking anxiety: how do students and teachers perceive
it?

Sharma, N. (2021). Importance of English in the Era of
Globalization. International Journal Of English and Studies (IJOES), 3(7).

Sosa Lopez, G. (2025). The Role of L2 Speaking Anxiety in L2 Speaking Fluency,
Pronunciation Accuracy and Comprehensibility in Instructed English.

Taherdoost, H. (2019). What is the best response scale for survey and
questionnaire design; review of different lengths of rating scale/attitude
scale/Likert scale. International Journal of Academic Research in
Management, 8(1), 1-10.

Thornbury, S. (2017). Scott Thornbury’s 30 Language Teaching Methods:
Cambridge Handbooks for Language Teachers Pocket Editions. Cambridge:
Cambridge University Press.

Tsiplakides, 1., & Keramida, A. (2009). Helping students overcome foreign
language speaking anxiety in the English classroom: Theoretical Issues and
Practical Recommendations. [nternational Education Studies, 2, 39-44.
https://doi.org/10.5539/ies.v2n4p39

Ur, P. (2024). A course in English language teaching (3rd ed.). Cambridge
University Press. https://doi.org/10.1017/9781009417594

Wang, F., Xu, R., & Lin, Z. (2025). Understanding Classroom Foreign Language
Learning Anxiety: A Case Study of British Literature in a Mainland China
University Context. SAGE Open, 15(3), 21582440251359009.

Zamora Moncerrate, R. S. (2022). Didactic strategies for the development of
listening and speaking applied in the teaching of the english language in the
seventh-grade students of the general basic education School Ernesto
Bucheli.

Zhang, Z. (2024). Survey on English-Speaking anxiety of English majors and
analysis of teaching countermeasures. Education Research, 1(2), 28—
40. https://doi.org/10.70267/76c9h888

56


https://doi.org/10.18502/kss.v7i8.10732
https://doi.org/10.5539/ies.v2n4p39
https://doi.org/10.1017/9781009417594
https://doi.org/10.70267/76c9h888

