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ABSTRACT

Speaking was one of the most essential yet challenging skills for English as a
Foreign Language (EFL) learners because it required learners to integrate
linguistic knowledge and communicative competence simultaneously. This study
aimed to examine whether the Shadowing Technique significantly improved the
speaking skills of eleventh-grade students at SMAN 9 Palembang and whether
there was a significant difference in speaking skills between students taught using
the Shadowing Technique and those receiving conventional instruction. A
quantitative approach with a quasi-experimental design was employed. The
participants were 60 eleventh-grade students selected through purposive sampling
and assigned to an experimental group (n = 30) and a control group (n = 30). Data
were collected through pre-test and post-test speaking assessments and were
analyzed using paired samples and independent samples t-tests. The findings
revealed that the experimental group's mean speaking score increased from 59.87
in the pre-test to 69.73 in the post-test, whereas the control group's mean score
increased only from 53.87 to 55.30. The paired samples t-test showed a significant
improvement in the experimental group (p = .003), while the independent samples
t-test confirmed a significant difference between the experimental and control
groups (p < .001). These findings indicated that the Shadowing Technique was an
effective instructional strategy for improving EFL students’ speaking skills,
particularly in promoting more active and meaningful oral communication.

Keywords: Shadowing Technique, speaking skills, EFL learners, quasi-
experimental research, English language teaching.
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CHAPTER 1

INTRODUCTION

In this chapter, the writer presents: (1) the background of study, (2) the
limitation of problem, (3) the formulation of problem, (4) the objectives of study
and (5) the significances of study
1.1 The Background of study

The rapid advancement of globalization, digital transformation, and
international collaboration has substantially reshaped the way individuals
communicate, learn, and work across national boundaries. In this increasingly
interconnected world, English had become the principal language for international
communication, serving as the dominant medium in education, scientific research,
technology, business, diplomacy, and intercultural interaction. According to
David (2012), English are achieved the status of a global language because it
functions as a common means of communication among people from diverse
linguistic and cultural backgrounds. Similarly, Ricards (2022) emphasizes that
English language education should enable learners to communicate effectively in
authentic situations rather than merely acquire grammatical knowledge.

These perspectives remained highly relevant in contemporary educational
contexts. Recent international reports have highlighted that English proficiency
was increasingly associated with students’ academic mobility, digital literacy,
employability, and participation in the global knowledge economy (OECD, 2023;

British Council, 2023). Furthermore, recent empirical studies indicated that
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English communication skills have become essential for accessing international
educational resources, engaging in cross-cultural collaboration, and developing
the competencies required for twenty-first-century learning (Derakhshan et al.,
2022; Sato & McDonough, 2023 & Teng, 2024). Consequently, English is no
longer viewed solely as a foreign language subject but as a fundamental
competence that supports lifelong learning and professional development in an
increasingly globalized society.

Therefore, English language education should not only emphasize the
acquisition of linguistic knowledge but also equip learners with the
communicative competence necessary to participate confidently and effectively in
academic, professional, and intercultural communication.

In Indonesia, English was taught as a foreign language (EFL), where
opportunities for authentic communication outside the classroom remained
relatively limited. Consequently, English language education carries the important
responsibility of equipping learners not only with linguistic knowledge but also
with the ability to communicate effectively in real-life situations. According to
Richards (2022), the ultimate goal of English language teaching was to develop
learners' communicative competence, enabling them to use English meaningfully
and appropriately across various social and academic contexts. Likewise, Brown
et al. (2019) emphasize that successful language instruction should facilitate
learners' ability to apply language knowledge in authentic communication rather

than merely mastering grammatical rules or memorizing vocabulary.



These theoretical perspectives have been reinforced by recent educational
reforms and empirical research. The implementation of the Merdeka Curriculum
in Indonesia emphasizes competency-based learning that encourages students to
become active communicators, critical thinkers, and collaborative learners. Within
this framework, English instruction was expected to promote meaningful
communication through authentic learning experiences rather than teacher-centred
knowledge transmission. Recent studies have consistently demonstrated that
communicative language teaching enhances students' interaction, engagement,
and language performance when learners were provided with meaningful
opportunities to use English in classroom communication (Derakhshan et al.,
2022; Sato & McDonough, 2023; Teng, 2024). Furthermore, research conducted
in Indonesian EFL classrooms indicated that communicative-oriented instruction
positively influences students' motivation, classroom participation, and confidence
in using English, although its implementation continued to encounter pedagogical
and contextual challenges (Ambawani et al., 2025; Abrar et al., 2024).

Taken together, these findings suggest that the primary objective of
English language education was no longer limited to developing students'
grammatical competence but rather to fostering communicative competence that
enables learners to use English confidently and effectively in authentic contexts.
However, communicative competence cannot be achieved without adequate
speaking ability, as speaking represents the most direct manifestation of learners’

capacity to apply their linguistic knowledge in meaningful communication.



Speaking was widely recognized as the core indicator of communicative
competence because it demonstrates learners' ability to use language meaningfully
and spontaneously in authentic communication. Unlike receptive skills, speaking
requires learners to integrate various linguistic components, including
pronunciation, vocabulary, grammar, fluency, and comprehension, while
simultaneously processing ideas and responding appropriately during real-time
interaction. Brown and Abeywickrama (2019), argue that speaking was a
productive skill that reflects learners' capacity to communicate effectively rather
than merely possessing knowledge of linguistic rules. Similarly, Nunan (2015),
emphasizes that speaking was one of the most demanding language skills because
learners must generate ideas, organize messages, and express them coherently
within limited processing time. Thornbury (2005), further explains that successful
speaking involves not only linguistic competence but also cognitive processing
and interactional competence, enabling learners to negotiate meaning and
maintain effective communication.

These theoretical perspectives have been consistently supported by recent
empirical research. Studies conducted in diverse EFL contexts have demonstrated
that speaking competence was closely associated with students' academic
achievement, classroom engagement, and future employability. Learners who
possess strong speaking skills tend to participate more actively in collaborative
learning, demonstrate greater confidence during classroom interaction, and
communicate more effectively in academic presentations and professional settings

(Derakhshan et al., 2022; Resnik & Dewaele, 2023). Furthermore, Teng (2024),
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reported that oral communication had become one of the essential competencies
required for twenty-first-century learning because it facilitates critical thinking,
collaborative problem-solving, and intercultural communication. Likewise, recent
studies in Indonesian EFL classrooms indicated that students’ speaking
competence significantly contributes to their learning motivation, willingness to
communicate, and overall English language achievement (Abrar et al., 2024;
Ambawani et al., 2025).

Taken together, these findings indicated that speaking was not merely one
of the four language skills but represents the most observable manifestation of
learners’ communicative competence. Students' ability to speak English
effectively reflects the extent to which they can transform their linguistic
knowledge into meaningful communication in authentic situations. However,
despite its recognized importance in English language learning, numerous studies
continued to report that many EFL learners experience considerable difficulties in
developing effective speaking skills, suggesting that communicative competence
remained a significant challenge in foreign language classrooms.

Despite its fundamental role in developing communicative competence,
speaking continued to be recognized as one of the most challenging language
skills for English as a Foreign Language (EFL) learners. Unlike reading or
listening, speaking requires learners to produce language spontaneously while
simultaneously integrating pronunciation, vocabulary, grammatical accuracy,
fluency, and interactional competence in real-time communication. Brown and

Abeywickrama (2019) argue that successful speaking performance requires
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learners not only to possess linguistic knowledge but also to apply that knowledge
accurately and fluently in authentic communicative situations. Likewise,
Thornbury (2005) explains that speaking was cognitively demanding because
learners must process ideas, formulate appropriate language, and respond
immediately during interaction. Nation and Newton (2020), further emphasize
that regular opportunities for meaningful oral practice were essential for
developing speaking fluency, accuracy, and automaticity.

Recent empirical evidence indicated that EFL learners continued to
encounter a wide range of obstacles that hinder the development of effective
speaking competence. From a linguistic perspective, limited vocabulary,
inaccurate pronunciation, grammatical errors, and insufficient fluency remained
the most frequently reported barriers to successful oral communication (Abrar et
al., 2024; Ambawani et al., 2025). These linguistic limitations often prevent
learners from expressing ideas clearly, maintaining conversations, and responding
confidently during classroom interaction. In addition, inadequate exposure to
authentic spoken English and limited opportunities for meaningful speaking
practice reduce learners' ability to develop automaticity in language production,
resulting in hesitant and fragmented speech.

Beyond linguistic challenges, affective factors also play a crucial role in
influencing students' speaking performance. Numerous studies have reported that
communication anxiety, fear of making mistakes, low self-confidence, and fear of
negative evaluation significantly reduce learners' willingness to communicate in

English (Resnik & Dewaele, 2023; Sun & Zhang, 2024). Furthermore, recent
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classroom-based research has highlighted the influence of pedagogical factors,
including teacher-centred instruction, limited interactional activities, and
insufficient communicative practice, which restrict students’ opportunities to
develop oral proficiency in meaningful contexts (Sato & McDonough, 2023;
Teng, 2024). These findings suggest that speaking difficulties cannot be attributed
solely to learners' linguistic deficiencies but were also shaped by psychological
readiness and the quality of instructional practices implemented in EFL
classrooms.

Taken together, the literature demonstrates that speaking difficulties were
multidimensional, encompassing linguistic, affective, and pedagogical factors that
interact to influence learners’ communicative performance. Consequently,
improving students' speaking ability requires instructional approaches that not
only strengthen language knowledge but also create supportive learning
environments, increase learners' confidence, and provide frequent opportunities
for meaningful oral communication. These problems were also evident in
Indonesian EFL classrooms, where many students continued to experience
considerable difficulties in expressing their ideas orally despite years of formal
English instruction. The convergence of linguistic, affective, and pedagogical
barriers suggested that improving speaking competence requires instructional
approaches that simultaneously address language development, learners'
psychological readiness, and meaningful communicative practice.

The speaking difficulties identified in previous studies were also evident in

the Indonesian EFL context, particularly at SMAN 9 Palembang, where this study
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was conducted. Preliminary classroom observations revealed that many eleventh-
grade students encountered considerable difficulties in expressing their ideas
orally in English. Although they had learned English for several years, many
students were still reluctant to participate actively in speaking activities and
classroom discussions. Most students tended to produce short and incomplete
responses, relied heavily on Indonesian during classroom interaction, or remained
silent when asked to express their opinions in English. These observations
indicated that many learners had not yet developed sufficient communicative
competence to use English confidently and effectively in authentic classroom
situations.

To obtain a deeper understanding of these problems, the researcher
conducted a preliminary interview with an English teacher who taught the
eleventh grade at SMAN 9 Palembang on July 17, 2025. The interview revealed
several persistent challenges that hindered students' speaking performance.
According to the teacher, many students lacked confidence and frequently
hesitated to speak English because they were afraid of making mistakes. Students
generally spoke only when they were assigned speaking tasks by the teacher, and
even then, many relied on memorized sentences rather than producing
spontaneous oral responses. Furthermore, students with lower speaking
proficiency often felt intimidated by classmates who were more fluent, resulting
in limited participation during classroom interaction. Only a small number of
students actively engaged in speaking activities, whereas the majority remained

passive or preferred to use Indonesian instead of English. The teacher also
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reported that students possessed limited vocabulary, experienced pronunciation
difficulties, struggled to construct grammatically appropriate sentences, and
lacked fluency when expressing their ideas orally. Consequently, these linguistic
and affective challenges contributed to low participation in classroom speaking
activities and prevented students from communicating confidently.

The preliminary findings also indicated that classroom instruction was still
predominantly conducted through conventional teaching approaches, such as
lectures and question-and-answer sessions. Although these methods facilitated the
delivery of instructional content, they provided relatively limited opportunities for
students to engage in meaningful oral communication and repeated speaking
practice. As a result, students' speaking performance remained below the expected
learning outcomes, as reflected in their limited vocabulary, inaccurate
pronunciation, frequent hesitation, low self-confidence, and minimal participation
during speaking activities. These findings were consistent with previous studies,
suggesting that speaking difficulties were influenced not only by linguistic
limitations but also by affective and pedagogical factors. Therefore, there was a
clear need for instructional techniques that provide intensive speaking practice,
improve learners' pronunciation and fluency, enhance their confidence, and
encourage active participation in meaningful communicative interaction. One
instructional approach that has demonstrated considerable potential in addressing
these challenges was the Shadowing Technique.

In response to the multidimensional challenges encountered by EFL

learners in developing speaking competence, researchers have increasingly
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explored instructional techniques that provide intensive oral practice while
simultaneously enhancing learners' confidence and communicative performance.
One instructional approach that has recently gained considerable attention was the
Shadowing Technique, which was widely recognized as an effective strategy for
improving learners' listening and speaking abilities through repeated oral
imitation. According to Kadota (2019), shadowing was a language learning
technique in which learners immediately repeat spoken language as accurately and
quickly as possible after hearing it. Similarly, Hamada (2018) explains that
shadowing promotes language acquisition by strengthening the cognitive
connection between listening comprehension and spoken language production,
enabling learners to develop greater automaticity in oral communication.

The effectiveness of the Shadowing Technique lies in its sequential
learning process. During shadowing activities, learners first listen carefully to
authentic spoken input, then imitate the pronunciation, rhythm, stress, and
intonation of the speaker in real time. Through continuous repetition, learners
gradually improve pronunciation accuracy, expand vocabulary retention,
strengthen grammatical awareness, and develop greater fluency in oral production.
More importantly, repeated speaking practice helps reduce hesitation and
speaking anxiety while increasing learners' confidence in using English for
authentic communication. Therefore, shadowing does not merely improve
pronunciation but also facilitates the development of automatic language

processing, which was essential for spontaneous speaking performance.
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Recent empirical studies have consistently demonstrated the positive
effects of the Shadowing Technique in EFL classrooms. Studies published
between 2022 and 2025 reported that students who participated in shadowing-
based instruction showed significant improvements in pronunciation accuracy,
speaking fluency, listening comprehension, vocabulary acquisition, and self-
confidence compared with those receiving conventional instruction. Furthermore,
repeated exposure to authentic spoken input was found to enhance learners'
willingness to communicate and encourage more active participation during
classroom interaction. These findings indicated that shadowing provides
meaningful opportunities for learners to practice speaking intensively while
simultaneously addressing linguistic and affective barriers commonly experienced
by EFL students.

Taken together, both theoretical perspectives and recent empirical
evidence suggest that the Shadowing Technique was pedagogically well suited to
improving speaking competence because it integrates listening, imitation,
pronunciation, fluency development, and communicative practice into a single
instructional process. Nevertheless, although previous studies have confirmed the
effectiveness of the Shadowing Technique, several important issues remained
insufficiently explored, particularly regarding its implementation in Indonesian
senior high school EFL classrooms and its effectiveness in addressing students'
specific speaking difficulties.

Several previous studies have consistently demonstrated the effectiveness

of the Shadowing Technique in improving EFL learners' speaking performance.
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Putri et al. (2024) reported that students who were taught using the Shadowing
Technique showed a substantial improvement in their speaking ability, with the
experimental group's mean score increasing from 51.00 in the pre-test to 67.43 in
the post-test. Similarly, Adromi et al. (2023) found that the Shadowing Technique
had a significant positive effect on students' speaking skills. The experimental
group's mean score increased from 71.17 to 75.33, whereas the control group
showed only a slight improvement from 51.33 to 52.83, indicating a statistically
meaningful difference between the two groups. Likewise, Rosyidi et al. (2022)
revealed that students' speaking performance improved significantly after
receiving shadowing instruction, as reflected in the increase of the experimental
group's average score from 69.03 in the pre-test to 77.50 in the post-test.
Furthermore, Sari et al. (2025) reported a remarkable improvement in students'
speaking achievement, with the average score increasing from 5.06 in the pre-test
to 8.81 in the post-test. The statistical analysis also yielded a significance value of
0.000 (p < .05), confirming that the improvement was statistically significant. In
addition, Sugiarto et al. (2020) emphasized that the Shadowing Technique
effectively enhances learners' listening and speaking abilities simultaneously and
reported significant differences between students’ pre-test and post-test
performance following the implementation of shadowing-based instruction.

Taken together, these previous studies consistently indicated that the
Shadowing Technique was an effective instructional approach for improving
various dimensions of speaking competence, including pronunciation, fluency,

listening comprehension, speaking accuracy, classroom participation, and learners’
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self-confidence. Despite these consistent positive findings, several important
differences can be identified across previous investigations. First, the studies were
conducted in different educational contexts, involving students from various
educational levels and institutional settings, making it difficult to generalize the
findings to all Indonesian EFL classrooms. Second, most studies primarily
focused on measuring the overall improvement in speaking scores without
comprehensively examining the multidimensional aspects of speaking
competence, such as pronunciation, vocabulary, grammatical accuracy, fluency,
and communicative confidence. Third, although previous studies confirmed the
effectiveness of the Shadowing Technique, relatively limited empirical evidence
has been reported from Indonesian public senior high schools, particularly within
the implementation of the Merdeka Curriculum, where students were expected to
actively develop communicative competence through meaningful classroom
interaction.

These limitations suggest that several important research gaps remain.
There was still a need for empirical evidence regarding the effectiveness of the
Shadowing Technique in improving the overall speaking competence of
Indonesian senior high school students within authentic EFL classroom settings.
Moreover, few studies have investigated how the technique addresses the
linguistic, affective, and pedagogical challenges simultaneously, particularly
among eleventh-grade students in public senior high schools. Therefore, the
present study aimed to fill these gaps by investigating the effectiveness of the

Shadowing Technique in improving the speaking skills of eleventh-grade students
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at SMAN 9 Palembang. Unlike previous studies that mainly reported general
improvements in speaking achievement, this study provides evidence from an
Indonesian public senior high school context and evaluates speaking competence
more comprehensively through students’ pronunciation, vocabulary, fluency,
grammatical accuracy, and speaking confidence.

Therefore, considering the importance of developing students' speaking
competence, the multidimensional speaking difficulties experienced by EFL
learners, and the research gaps identified in previous studies, this study aimed to
investigate the effectiveness of the Shadowing Technique in improving the
speaking skills of eleventh-grade students at SMAN 9 Palembang. Specifically,
the study sought to examine whether the implementation of the Shadowing
Technique significantly enhances students' speaking competence, particularly in
terms of pronunciation, vocabulary, grammatical accuracy, fluency, and speaking
confidence.

The findings of this study were expected to contribute both theoretically
and practically to the field of English language teaching. Pedagogically, the study
was expected to provide English teachers with empirical evidence regarding the
effectiveness of the Shadowing Technique as an interactive instructional strategy
for creating more communicative, student-centred, and engaging speaking
classrooms. The findings might also serve as a practical reference for teachers in
selecting appropriate instructional techniques to improve students' oral

communication skills and encourage greater classroom participation.
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Academically, this study was expected to enrich the existing body of
knowledge on the implementation of the Shadowing Technique in Indonesian
EFL classrooms, particularly at the senior high school level. Furthermore, it was
anticipated that the findings will provide valuable insights for future researchers
interested in investigating innovative approaches to speaking instruction and
contribute to the continued development of communicative English language
teaching in Indonesia.

1.2 The Limitation of the Problem

This study was limited to investigating the effectiveness of the Shadowing
Technique in improving the speaking skills of the eleventh-grade students at
SMAN 9 Palembang during the 2025/2026 academic year. The study focused on
students' speaking competence, particularly pronunciation, vocabulary,
grammatical accuracy, fluency, and speaking confidence. Other English language
skills, such as listening, reading, and writing, as well as external factors that might
have influenced students' speaking performance, were beyond the scope of this
study.

1.3 The Formulation of the Problem

Dealing with the limitations of the problem above, the problems of the
study were formulated into the following questions :

1. Was there any significant improvement of speaking skill by using shadowing

technique to the eleventh grade students of SMAN 9 palembang?
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2. Was there any significant difference in speaking skill between the Eleventh-
Grade Students at SMAN 9 Palembang who are taught by using shadowing
technique and those who are not?

1.4 The Objective of the Study

Dealing with the formulations of the problem, the objectives of study were
follows :

1. To find out whether or not there is a significant improvement of speaking skill
by using shadowing technique to the eleventh grade students of SMAN 9
Palembang.

2. To find out whether or not there is a significant difference in speaking skills
between Eleventh grade students at SMAN 9 Palembang who are taught using
shadowing techniques and those who are not

1.5 The Significances of the Study

The findings of this study were expected to contribute both theoretically
and practically to the field of English language teaching, particularly in the
teaching of speaking through the Shadowing Technique. The expected
contributions were presented as follows.

1. For Students

The implementation of the Shadowing Technique was expected to
improve students' speaking competence, particularly in pronunciation, vocabulary,
grammatical accuracy, fluency, and speaking confidence. The technique was also

expected to increase students' participation in classroom interaction and encourage
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them to develop independent speaking practice through repeated exposure to
authentic English audio materials.
2. For English Teachers

The findings of this study were expected to provide English teachers with
empirical evidence regarding the effectiveness of the Shadowing Technique as an
alternative instructional strategy for teaching speaking. Furthermore, the study
was expected to assist teachers in designing more interactive, communicative, and
student-centered speaking activities that promoted learners' confidence and active
classroom participation.
3. For the School

The findings were expected to support the improvement of English
language instruction at SMAN 9 Palembang by providing an evidence-based
instructional approach that could be incorporated into classroom teaching to
enhance students' speaking competence.
4. For Future Researchers

The findings were expected to serve as a valuable reference for future
researchers interested in investigating the implementation of the Shadowing
Technique or other innovative instructional approaches in different educational

contexts, participant groups, or language skills.
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