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ABSTRACT

The aim of this study was to find out whether there was significant
difference on students’ reading comprehension achievement between
students. The population was the eighth grade students with the total 127
students from 4 classes at SMP Binatama Palembang. To select the
sample of this study, purposive sampling technique was implemented.
There were 64 students as sample. The data were selected from students
english score and their reading recount text score. In analyzing the data,
correlation analysis was used. Based on the finding and interpretation of
the study, it was found that the result of paired sample t-test t-obtained
(16.435) was higher than r-table (0.186). Then, the level of probability
(p) significance (sig.2-tailed) was 0.000. It means that p-value (0.000)
was lower than 0.05. It can be concluded that there was high significant
improvement of reading comprehension through Fix Up strategy.

Keywords: improvement, fix up strategy, reading recount text
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CHAPTER |

INTRODUCTION

This chapter discusses (1) background, (2) the problem of study, (3) the
limitation of problem, (4) formulation of the study, (5) the objectives of study,

and (6) the significances of study.

1.1  Background

English is significantly a medium to learn commodious knowledge in
order to understand the culture in the vision of the world community and to
achieve people’s career in the work place or their life. However, English can
bring good relations an cooperation with people in various countries. It is
proven by Nurtika (2016), people around the world use English to
communicate with people from another country.

In this modern world, mastering English as an international language is
required for education in order to communicate and convey the message to
other people from the foreign countries. It also develops the learners to
understand themselves and other better. Thus, English could be mastered by
the students. Regarding curriculum 2013, the students of junior high school are
expected to govern the four skills of English language, namely listening,
writing, speaking and reading (Nur & Madkur, 2014).

Reading is one of important skills of English that must be mastered and
developed by the students. It is a key toward science (Bamford and Day, 2004).

reading has become an assential tool for learning a language. According to
13



Kusumawati (2019) reading had some purposes. First, for students’ future
career and study. Second, reading is also useful for other purpose such as: any
exposures of english is good thing for language students. Third, some of the
language stick in their minds as parts of the process of language acquisition. If
the reading text is specially interesting and enggaging, the acquisition is likely
to be even more successful (p. 68).

Miller (2006) states, “Readers build, change, and revise their schema
when they encounter new information in the text, engage in conversations with
others, and gain personal experience (p. 72)”. It means with reading, the
students can get a lot of information and knowledge from the text that they
read. The major goal of teaching reading comprehension is to help students in
developing the knowledge, skill and experiences that they must have, if they
want to become competent readers. Moreover, reading skill is the core to
enable students not only to gain pleasurable activity and information but also to
learn for language acquisition.

English reading skill is also considered as difficult skill for the students.
Kate Nation (2004) says: “poor comprehension may be consequence of
inadequate processing, lack of knowledge-based weakness, Two sets of process
are considered essential to the comprehension process and are described as
“inevitable” sources of comprehension difficulty. These are lexical process and
working memory resources which together form the central elements of the

verbal efficiency hypothesis (p. 253)”.
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Based on the statement above, in teaching learning process some
students get difficulties in understanding of the printed text. The Students have
inadequate procesing, lack of knowledge or some combination of both
processing and knowledge-based weakness processing. It means the students
have substantially less reading and reading-related experience (Kusumawati,
2019, p. 4).

Therefore, it is duty for teacher to make the students are interested more
in reading. The student’s enthusiasm is much related to the strategies used by
the teacher in delivering the materials. The students will become not interested
in teaching learning process if the way or strategy delivered are monotonous. It
make the teaching learning process are not effective. The Teacher should think
critically in order to find creative strategies in teaching reading so that the
students will take much participation during the teaching learning process.
Creating reading activity interesting is one of the ways to make an easier for
the students to get the information from the text.

Based on Curriculum 2013 (K13), the eighth grade students are
required to comprehend the content of simple short essay of descriptive,
narrative text and recount text. Recount is the text telling the reader what
happend. It retells past event that begins by telling the reader who was
involved, what happened, where this event took place and when it happened

Pardiono (2007, p. 63).
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As a teacher, reading activities must go beyond simply presenting
students with information and ensure that students understand topics deeply,
retain important information, and actively use the knowledge and experiences.

There are many various teaching models that can be used by the
teachers to help the students comprehend reading texts. One of the strategies is
Fix Up strategy. According to Moreillon (2007, p. 10), fix up strategy is a
strategy used to reconstruct meaning when comprehension goes astray. Fix Up
strategy includes reading, reading ahead, identifying unknown words, making
and changing predictions, connecting things in the text to personal experiences
and memories.

In addition, Duffy (2009, p. 130) states that Fix Up strategy is
frequently referred to as “look- backs”. It refers to a strategy in which readers
search backward and sometimes forward in a text to remove a meaning
blockage encountered while reading. To use look-backs, the readers first need
to understand that it is essential to monitor meaning getting as reader reads and
that good readers stop when a problem is encountered. Moreover, Moreillon
(2007, p. 114) states that Fix Up strategy offers the readers processes they can
use to recover meaning, such as rereading reading ahead or figuring out
unknown words.

When using this strategy, the teachers should provide the students with
some tools for fixing up their meaning-making. These tools are called Fix Up
options. Moreillon (2007, p. 116) says that Fix Up options are tools that readers

can rely upon to find their way home, to make sense of what they read. When
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the students could not understand the text during reading, the students were
used Fix Up option to catch the message of the text. The Fix Up options are:
rereading the text, connecting to background knowledge (text-to-text), looking
at sentence structure, making a prediction, reading ahead to the end of this
verse, making inferences, visualization, and asking a new question Moreillon
(2007, p. 115).

This strategy can help the students to understand the message of the text
when they get stuck with certain words or sentences. Monoi (2004, p. 23)
described that Fix up strategy is more effective than direct teaching. In fix up
strategy, the students are invited to think aloud and analyze the text by finding
the important detail, analyzing the difficult word by separating each part,
reviewing the content, visualizing the characters stated in the text, and
connecting to background knowledge that they have already gotten. From these
activities, the students can be more creative in thinking and can broaden their
knowledge because they connect what is stated in the text and what they have
experienced.

Indrasari (2012, p. 11-12) Fix Up strategy is more effective than Direct
Teaching to teach reading. The use of Fix Up strategy to teach reading helps
the students to think more creatively and have better reading comprehension
because this strategy facilitate the students when they are getting stuck in some
parts of text, they use the fix up tools to build their comprehension toward the
text. They are invited to think aloud and activate their background knowledge

while reading the text and discuss with their partner. They are invited to make
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a connection between what happend in the text and what they have experienced
and use their prior knowledge when discussing the materials stated in the text
so that the students can broaden their knowledge.

By applying Fix Up strategy, the students can also analyze some
unfamiliar words they found in the text by separating each part of the word, for
example, suffix, prefix, etc. In the post reading, the students are invited to
review the text by retelling the content of the text and constructing some
questions dealing with the text to check their understanding about the text.
Otherwise, direct teaching is a classical teaching model focussing on
translating the text. The students are just asked to read the text, find the
meaning of the vocabularies, and answer the questions. In this teaching
learning, the students do not actively participate because it is teacher-centered.

Peterson (1999, p. 231) says that direct teaching is also characterized by
teacher-centred and teacher-dominated classroom. The students just follow the
teacher’s explanation and instruction so that the students have less chance to
explore their knowledge by themselves. Therefore, it can be concluded that
Fix Up strategy is more effective than direct teaching in teaching reading.

Learners must take their ability to pronounce words and "read" objects,
and then make words and images mean something. So, reading is more than
just pronouncing words from the text, but learners can also understand what the
text means.

Based on the observation, the writer found that the students had lack of

reading. The students had low scores in reading recount text which was taught
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in the second semester of the eighth grade. Many studens got lower grade than
KKM grade (65). The problems were occured because unmotivated students to
study English and the clasroom atmosphere was not attractive. Students are shy
to read the recount text, students had difficulty in reading English text or
pronounciation, and many new words that the students have heard before or
unfamiliar word, a little knowledge of vocabulary.

In this study, the writer focus on applying Fix-Up Strategy to find out
whether or not there was any significant difference on students’ reading
comprehension achievement between students who were taught by using Fix
Up strategy and students who were not. Therefore, the writer was interested to
conduct the research entitled “Using Fix Up Strategy to Improve Reading
Comprehension in Recount Text at the Eighth Grade Students of SMP Bina
Tama Palembang”.

1.2 The Problems of the Study
1.2.1 The Limitation of Problem
The limitation of the research was focused on the teaching of reading
comprehension in recount text by implementing Fix Up Strategy at the eighth
grade Students of Junior High School BinaTama Palembang.
1.2.2 Formulation of the Problem
Based on the above statement, the problem of the research was as follows:
“was there any significant difference on students’ reading comprehension
achievement between students who were taught by using Fix Up strategy and

those who were not?
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1.3 The Objective of the Study
The objective of the study was to find out whether or not there was any
significant difference on students’ reading comprehension achievement
between students who were taught by using Fix Up strategy and students who
were not.
1.4 Significances of the Study
In this study, the researcher expected that it would be useful contribution
for the students, the teachers, the researcher and other researchers. For the
students, it was expected useful to assist the students in comprehending texts
and gain the new vocabularies in the text, particulary recount text. However,
the students could recognize the Fix Up strategy and then they could apply this
strategy when involving reading activities. For the teachers of English, it
would be useful information that this strategy can be used to teach reading
skills in order to increase the students’ reading comprehension. For the writer
herself, the result of the study would give valuable contribution knowledge and
information about educational research and Fix Up strategy. For other
researchers, it would give contribution to other researchers in conducting
further investigation on the application of Fix Up strategy in relation to the

students’ reading comprehension achievement.

20



REFERENCES

Alyousef, H.S. (2005). Teaching Reading Comprehension to ESL/EFL Learners,
The Reading Matrix vol.5, NO. 2. Retrived Desember 24, 2019, from
http://www.readingmatrix .com/articles/alyousef/article.pdf.

Anderson, M. & Anderson, K.( 2010). Text types in English 2. Mamillan
education Australia PTY LTD.

Bamford & Day, (2004). The do’s and dont for improving reading

comprehension. Stuff. Retrieved from: http://www.stuff.co.nz/.

Barwick (1999). Approaches to the evaluation of uncertain associated with
recovery UK. Twll oly.
Bayer, Julie (2007) Strategies for Helping Struggling Readers Comprehend
Expository Text
Beare, K. (2010). Music in the ESL classroom.Wadsworth: Cengage Learning
Brown, H. Douglas. (2000). Principles of languge learning and teaching (4th ed).
San Fransisco : Addison Wesley Longman, Inc.
Brown, H. Douglas. (2001). Teaching by principle an interactive approach to
language pedagogy. San Fransisco: Longman.
Brown, H. Douglas. (2004). Language assessment principles and classroom
practices. New York: Pearson Education, Inc.
Bushel. (2011). Classroom strategies for interactive learning. Newark:
International Reading Association, Inc.
Carlston, D. (2011). Teaching of psychology. New York: Midwestern State
University.
Cassey, K. (2003). The do’s and don’t’s for improving reading comprehension.
Stuff. Retrieved from: http://www.stuff.co.nz/ Acess on 06th June 2019.
Caverly, D. C., Orlando, V. P., & Mullen, J.-A.L. (2000). Textbook study reading.
In R. F. Flippo & D. C. Caverly (Eds), Handbook of college reading and

21


http://www.stuff.co.nz/
http://www.stuff.co.nz/

study strategy research (pp. 105-147). Mahwah , NJ, US: Lawrence
Erlbaum Associates Publisher.

Clark, C. (2011). Book ownership and its relation to reading enjoyment, attitudes,
behaviour and attainment. London: National Literacy Trust.

Cohen, Louis., Marrion, L, & Keith, M. (2007). Research methods in education
(6nd ed). New York: The Tigor and Francis e-Library.

Creswell, J. W. (2012). Educational research: planning, conducting, and
evaluating quantitative and qualitative research (4™ ed). New York:

Pearson Education, Inc.

David , Practical English Language Teaching. New York: The McGraw-Hill
Companies, 2003, p.68

Depdiknas. (2006). English as a global language (2nd ed). England University:
Michigan Press.

Diane & Glenn (2013), analysis of story comprehension in elementary school

children. A lest of Schema. Resource in Education vol. No. 8.

Duffy, A. (2007). A concept analysis of reflective practice determining it is value
to nurses. British Journal, 16.
https://doi.org/10.12968/bjon.2007.16.22.2771.

Duffy, G. G. (2009). Explaining reading: A resource of teaching concepts, skills
and strategies. New York: The Guildford Press

Emilia, E (2010). Introducing functional grammar. Bandung: PT Dunia Pustaka
Jaya.

Farmandani, !. N. (2017).The Effectiveness of Fix-up Strategy Towards Reading
Comprehension Skill at the Second Grade of SMPN 1 Sumbergempol.
Graduate thesis, State institute for Islamic  Studies (IAIN)
Sumbergempol, English Education Departement of Teacher Training

and Education Faculty, Sumbergempol.
22



Fraenkel, J.R., & Wallen, N.E. (2006). How to design and evaluate research in
education. New York: McGraw-Hill.

Fraenkel, J.R., & Wallen, N.E., Hyunn, H.H. (2012). How to design and evaluate

research in education (8™ ed). New York: McGraw-Hill.
Harmer,Jeremy. 1998.How To Teach English. Harlow: Longman
Hartono, Rudi. (2005) Genres of Text, Semarang: UNNES.

Hermida, J. (2009). The importance of teaching academic reading skill in first
year university courses.The journal of Combinatorial Designs, 1(3), 20-
30. https://doi.org/10.1002/jcd.21529.

Kate Nation (2004). Teaching reading comprehension. Retrieved from:
http//www.bellarmine.edu/../Reutzel _Cooter_Comp..Bellarmine
University. Acessed on 25th April 2019.

Klingner, J.K., Vaughn, S. And Boardman, A. (2007). Teaching reading
comprehension to Students with learning difficulties. New York: The

Guilford Press.

Kusumawati, Y., (2019) The use of Fix Up Strategy in Teaching Reading
Comprehension. Graduate thesis, University of Nusantara PGRI Kediri,
English Education Department of Teacher Training and Education
Faculty, Kediri.

Li, F. (2010). A study of English reading strategies used by senior midlle school
students. Asian social science, 6(10), 185. Retrieved December 29, 2019,
from
http://citieseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.1009.517&rep

=repl&type=pdf

Linse, C. T., & Nunan, D. (2006). Practical English language teaching :

young learner. Singapore: Mc Graw-Hill.

23


https://doi.org/10.1002/jcd.21529
http://citieseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.1009.517&rep=repl&type=pdf
http://citieseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.1009.517&rep=repl&type=pdf

Miller B. S. (2006). Teaching reading in a second language. Pearson Education.

Inc.

Moreillon, Judi. 2007. Collaborative Strategies for Teaching Reading Strategies.

Chichago: American Library Association

Monoi (2004). The effectiveness of Fix Up technique on students’ reading of
recount  text. Retrieved  from http://www.ucc.vt.edu and

http://www.studygs.net)

Nunan, D. (2006). Research methods in language learning. USA: Cambridge

University Press.

Nunan, D. (2003). The geography of thought. New York: McGrow-Hill

Companies.

Nunun, 1. (2012). The effectiveness of using Fix-up strategy to teach reading

viewed from student’s self. Cofidend seleras naret university

Nurtika .S (2016). The Effectiveness of using ilustrated folktale “ the princess
farmer” to teaching reading comprehension of nerrative text. . english

departement unversitas negeri semarang.

Nur, M. R., & Madkur, A. (2014). Teachers’ voices on the 2013 Curriculum for
English instructional activities. 1JEE, 1(2), 120-134.

Nystrand & Himley 1998. “ Teaching Writing Procedure Text Using Real
Things”. FT library of IAIN.

Pardiyono. (2007). Pasti Bisa! Teaching Genre-Based writing. Yogyakarta: ANDI

Paterson (1999). Effective educational practices. Journal Education. 55(3), 231-
238

Schweiker, (2002). Writing assessment released writing prompts. Harrisburg:

pennsylavania Department of Education.
24


http://www.ucc.vt.edu/
http://www.studygs.net/

Souhila L. (2014). Teaching second language reading for Academic purposes.
Massachusetts: Addison-Wesley.

Sutarsyah, C. (2013). Reading theories and practice. Bandar Lampung: Lembaga

Penelitian Universitas Lampung.

Tovani, C (2000). I Read it , but I don'’t get it; Comprehension strategies for
adolescent readers. Portland, ME: Stenhouse.

25



